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Overview of the Problem
In the current l1campaigns ll being waged to assure the
"right to read," particular attention is being given, in
1many schools, to variQus kinds of 1Idisadvantac;ed" learners.
Reading is notably a developmental process and its
function is to serve as a foundation for learning. It is
necessary that the needs of the individual are met in order
that he or she can develop his reading power in accordance
with his maximum potential.
Varied approaches and programs have been tried to
alleviate the sometimes poorly-defined disadvantaged
learners' reading retardation. It is needful for compre-
hensive and systematic developmental reading programs at
the high school level. 2 It can thus be seen that programs
IMarjorie Seddon Johnson, UDisadvantaged Readers,"
The Reading Teacher, 24 (October, 1970), 2-3.
1965).
2"Better Read!" Curriculum Report, No. 7 (November,
1
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for the disadvantaged learner whether reading at, above or
below level will always be necessary.
A developmental reading program is a sequential
program of instruction which (1) reinforces and extends
those desirable reading skills and appreciations acquired
in previous years and (2) develops new skills and appre-
ciations as they are needed to comprehend and enjoy ad-
vanced and complex forms of written communications. 3
A well-conceived secondary school reading program
provides four approaches to help students learn to read
better • • • • These four approaches are:
First, the basic reading program to teach students
how to develop general reading abilities--word recognition,
vocabulary meanings, comprehension, rate and study and work
habits.
Second, the specific reading and study skills that
may best be taught in the various content subjects by the
content'teachers.
Third, guided reading to provide experience for pur-
poseful growth such as reading to develop a hobby or to
pursue a vocational interest.
Fourth, free reading for enjoyment. 4
3Arno Jewett, Improving Reading in the Junior High
School, (Washington, D.C.: United States Department of
Health, Education, and Welfare, United States Government
Printing Office, 1957),p. 37.
4Elizabeth A. Simpson, "0rganizing for Reading In-
struction in the Secondary School," Reading Instruction in
secondar~ Schools (Delaware: International Reading Associa-
tion, 19 7), 17-30.
3
Statement of the Problem
In order to for;.~ul;~~<.;e a Developmental Reading Pro-
gram for the students of Wells Street Junior High School in
Milwaukee, Wisconsin, an analytical study of the seventh
grade students was taken using Lorge-Thorndike I.Q. and Iowa
Test of Basis Skills Achievement scores as the basis.
This survey aims to show that the students at this
particular high school are one disadvantaged group that are
low in reading achievement and can benefit from a carefully
devised reading program.
Justification of the Survey and Reading Program
This survey is being undertaken with the knowledge
that the learning style of disadvantaged pupils operates
within the framework of the general principles of learning:
1. An individual learns from his own or vicarious
experience.
2. An individual must be an integral part of his
environment in order to learn.
3. The quality of the experience depends on interest
and motivation; concentration; vicarious stimuli;
and the mental and chronological age of the learner.
4. The quality and kind of learning is determined by
the kind of experience.
Because the learning style of the disadvantaged pupil,
who lacks motivation; has poor language development, lacks
4
adequ~te experience background; and interacts with his envi-
ronment negatively, is different from the average middle-
class learner, there is a need to establish programs within
his framework.
The survey in this source is being undertaken with
the ultimate goal of constructing a reading program to meet
the above need.
CHAP'I'ER II
REVIEW OF RELATED LITERATURE
The Educationally Disadvantaged Child
Before formulating and instituting a comprehensive
reading program for the disadvantaged, a survey of factors
enhancing or deterring the learning process of children
should be made. It is recognized that a complete survey
would be almost impossible since there are many and varied
viewpoints to be surveyed. This source will examine these
four areas.
1. The uniqueness or difference of the disadvantaged
child from the middle- or upper-class child.
2. The motivation: positive or negative toward
learning?
3. Challenges faced by the disadvantaged in a middle-
class orien'ted school environment.
4. Some possible solutions offered by educators and
researchers.
The terms educationally disadvantaged, socially dis-
advantaged, economically disadvantaged and culturally dis-
advantaged will be interchangeable from time to time to des-
cribe how the child is disadvantaged.
5
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The disadvantaged child, defined by Buggs of the
Los Angeles County Commission on Human Relations, is a child
who, because of a present and/or a former environmental and
social condition peculiar to the social, ethnic or national
group to which he belongs, does not meet the standards or
positive needs of the society in one or more of the following
areas: school achievement, behavior patterns, motivation
and incentive moral behavior and attitude toward authority.
Most of the disadvantaged share these common charac-
teristics despite their high or low I.Q.:
1. The community in which they live is similar.
2. For the most part, they are below grade level in
many of their subject areas.
3. The disparity between the language spoken at home
and the language preferred at school is particu-
larly wide.
4. They have never experienced the pre-school enrich-
ment that the advantaged areas take for granted.
5. Although lacking in experiences usually associated
with growing up, they are not without experiences.
6. Broad areas of dissident classroom behavior. 5
The problem of educating the educationally disadvantaged
has been brought to the level of awareness of both the lay
Spaul D. Allen, "An Elementary Teacher's Eye View of
the Disadvantaged," Elementary English, (January, 1967), 53-56.
7
public and the educational profession in recent years. Re-
search projects, new materials and modes of organization have
been created to 'deal with these problems along with such
television programs as "Sesame Street" and others.
A foremost challenge in America' today is that of
educating the culturally disadvantaged pupils. 6 The topic
is of such complexity that limitations on areas to be covered
will be made. This source will deal mainly with the urban
disadvantaged, stressing their needs in relation to education
for the purpose of preparing a comprehensive developmental
reading program.
Within the central complex of many major cities re-
sides the disadvantaged. At least two-~hirds of them are
Negro, Puerto Rican, Mexican American, or members of some
other minority group. Many are newcomers, domestic immigrants
from rural areas. They have fled to the city in search of
its elusive advantages. A large segment of the adult papu-
lation have experienced family disruption and the marital
crises of separation and divorce. 7
Culturally disadvantaged pupils learn very early that
they are caught up in the cycles of poverty. From this
realization, they develop feelings of rejection by society ••••
6Preparing Teachers of Disadvantaged Young Children,
Summary of a Conference of N.D.E.A. Institutes for Teachers of
Disadvantaged Youth, Bernard Spodelc, ed., (Washington, D.C.:
National Association for the Education of Young Children, 1966).
7Robert D. Strom, ,'!'eaching_.J-E the Slum School (Ohio:
Charles E. Merrill Books, Inc., 19651, p. 1.
8
Rejection breeds self-doubt and self-blame in the rejected
individual. Self-concept is an attitude, it must be learned.
Rejection or acceptance is one of many cues that help the
individual learn his self-concept. 8
One of the essentials for success in reading is the
presence in the learner of an I-can-be-a-success attitude.
The child with a negative self-concept is ill prepared for
learning and even for recognition that learning is possible
for him. 9
Although there is considerable disagreement as to
the attitudes of the middle-class toward education there is
little argument about its strong belief in and support of
formal schooling • . . . Although there are great individual
I
differences in the degree to which the middle-class child
wants to do well or wants to go on to higher education, the
group as a whole, sees its future bound up with extended
h 1 - 10sc 00 l.ng.
The lower-class family, even when it would like to
see its off-spring achieve a higher status than its own,
8Kenneth R. Johnson, "Teaching Culturally Disadvantaged
Pupils,n The Culturall Disadvanta, ed Punil - Part II, (Science
Research Associates, Inc. , November, 1967.
9Roy A. Kress and ?>larjorie S. Johnson, "Right to Learn, 11
The Reading Teacher, 24 (December, .1971), 194 and 243.
10 '
Harry A. Passow, Education in Depressed Areas (New
York: Bureau of Publications, 1963), p. 80.
9
cannot provide the model of attitudes and behaviors which
underlie a perception of the world as open, and schooling as
a means of moving out and up into the open world. Only when
the family is dissatisfied with its status and consciously
wishes to move up or at least to insure that their sons will
move up, do the boys view school success as important.
Despite consistent differences in demonstrated intel-
lectual and academic ability, attitudes, motivation, behavior
patterns and expressive styles between lower- and middle-class
pupils, there is a great deal of overlapping. In all com-
parisons of lower- and middle-class children there is a sizable
though smaller proportion of the former who score high on
tests, do well in school, plan on advanced education, and
show a high degree of similarity to the school performance
of middle-class children. Conversely, there are middle-class
children whose motivation and performance are poor indeed.
11
Education to the culturally disadvantaged does not hold
the same significance that it does for middle-class Americans.
Knowledge for the sake of knowledge is a misquote for the dis-
advantaged. The future of self-expression, self-realization,
growth, and enrichment through self-motivation in the here
and now is a thing of the past for the educationally disadvan-
taged.
The educationally disadvantaged have an orientation
for the ,there and' now.' They need to see immediate results
ll-b'-d 81.l ~ ., p. •
10
from their input of effort. Even if immediate knowledge
of results is shown, the disadvantaged do not readily make
the transfer between what has been learned in a school
situation and its immediate application in life situa-
tions • • • • On a more global scale, school learning is
not viewed as a means to fuller participation in their own
culture. 12
It is popularly held that the culturally deprived
child is not interested in education; moreover, that he is
essentially antagonistic toward it. This idea is rooted
in two obvious facts: one is the observation that he is
plainly discontented in thE~ school; the other is the equally
well-known fact that his parents have little education,
frequently cannot read, and there are typically few books
in his home. 13
There is abundant evidence that many parents and
children of deprived backgrounds initially have a positive
attitude toward schooling and recognize that it represents
for most the only channel for improving one's lot in modern
society. It is true, of course, that many parents lack the
educational background or the financial means to give much
12Focus on Reading, Reading Center Program: ESEA Title
I, Milwaukee Public Schools, 1970.
13Frank Riessman, The Culturally Deprived Child
(New York: Harper and Row, 1962).
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assistance or support to their children as they progress
through school. Many parents have had only a minimum of
schooling themselves and some have memories of negative ex-
periences of their own under thoughtless, harried, or pre-
judiced teachers • . . . Early in the school years of many
socially disadvantaged youths, teachers notice an eagerness,
a very great responsiveness to new experiences and especially
to the kindness, personal attention, and assistance that
some teachers give. Some children come to school early in
the morning, because they like the teacher and the warmth,
physical and personal, that they find in the classroom.
Some want to stay on after school to help the teacher or to
talk with her. For far too many, the early responsiveness
to affection and to learning is destroyed by experiences of
failure. Teachers need to find ways to strengthen and main-
tain the initial enthusiasm for school characteristic of
many disadvantaged children by providing continuing op-
portunities for success and recognition. 14
In the same way that the child becomes identified
with his parents and his social class, he also learns to
identify with the other subcultural groups (ethnic, religious,
racial) to which he belongs. These identifications develop
gradually and usually become firmly established during the
l~iebster W. Staten, The Disadvantared Learner (Cali-
fornia: Chandler Publishing Company, 1966 •
12
school years. In one of the earlier studies of the problem,
86 Protestant, Catholic, Jewish, and Negro children were
interviewed and asked questions such as nlvhat are you?",
l~\fuat kinds of people live around your house?", "vvhat is
Daddy?", n:r.1ommy?". ''lith advancing age, ethnic designations
were used more frequently.1 5
Most new staff members assigned to classrooms serving
the culture of poverty could be measurably more effective
and confident if they possessed even a modicum of under-
standing regarding customs and values of low-income families.
Structure, influence and behavior of adolescent peer groups;
educational strengths emerging from life in an extended
family; manner and media for helpful communication with,
parents; diagnosis of causation underlying academic weakness;
the indigenous system of incentive factors affecting motiva-
tion and discipline; are the mechanisms through which children
of the disadvantaged can most positively be influenced. To
the extent that the teacher lacks information about these
dimensions of low-income life, there tends to be a diminution
in the relevance of instruction, length of teacher tenure,
d d f · f t· 16an egree 0 sat1s ac 10n.
i5E• L. Hartley; M. Rosenbaum; and S. Sch\'1artz, "Chil-
dren's Use of Ethnic Frames of References: An Exploratory
Study of Children's Conceptualization of ~Iultiple Ethnic Group
Membership,n Journal of P~chology,26 (1948), 367-386.
i6R• D. Strom, !eaching in the Slum School (Ohio:
Charles E. Merrill Books, Inc., 1965), p. 1.
13
The world of education is a challenge to the dis-
advantaged, many of the disadvantaged become so disenchanted
with the school environment that they become drop-outs.
Davie observed that only thirteen percent of the drop-outs
come from upper social classes while seventy-two percent
come from the lower class. I7
Children entering school can benefit greatly from
their educational envirOIwent (teacher and classroom) pro-
viding they have had adequate experiences during pre-school
years. The child who lacks basic experience in his living
prior to entering school is at a great disadvantage. This
is one of the major problems that faces the socially disad-
vantaged; they do not bring the kind of learning readiness
18that is supportive to their learning needs.
The nature and extent of the learning during this
period determine in a large part the kind and extent of
learning that is likely to follow.
Children in the socially disadvantaged areas acquire
many language disabilities which are present in their speech
patterns when they enter school. To think of these children
173 • Davie, "Social Class Factors and School Atten-
dance," Harvard Educational Review, 22 (May, 1953), 175-180.
18Lester D. Crow, Walter I. Murray, and Hugh H. Smythe,
Educating the Culturally Disadvan"caged Child (New York: David
McKay Company, Inc., 1966), p. 117.
14
as being nonverbal is erroneous. Teachers often complain
that many of these children tend to verbalize constantly.
Their effort at communication, developed in the home, often
is not suitable for the school situation. These language
patterns are deep-seated and make school learning difficult
for the child. 19
An extensive study of language structures and condi-
tions relative to what and how the child learns has been made
by Basil Bernstein. He believes that 'the earlier-established
verbal patterns define the limits of future learning. In
his report he describes two types of verbal behavior: re-
stricted and elaborate.
Bernstein believes that restricted codes of communi-
cation are limited, partly because they lack the background
specifically required for precise conceptualization. On
the other hand, elaborate codes are individualized, precise,
and differentiated, thus making possible a greater breadth
and range of thought.
Middle-class children become accustomed to elaborate
communication codes before entering school. The reinforce-
ment in the home and the acceptance in the school serve as
incentives for their continued use. Whereas the disadvantaged
child tends to utilize restricted communication codes that
are different from those accepted by the teacher and that lead
19~., p. 120.
15
to discouragement and a negative attitude toward school
and what it has to offer. The end result is that both the
child and the teacher have difficulty in communicating with
each other. Often they use different speech patterns and
symbols to refer to the same objects.
A group of one hundred teachers of socially disad-
vantaged children in New York City were asked to name the
deficits in language arts of children living in deprived
areas. The important items found among the language arts
deficits by these teachers are:
1. Poor interaction with parents
2. Limited reinforcement of correct verbalization
3. Restricted listening
4. Inadequate models to imitate
5. Language limited to concrete situations rather
than used conceptually
6. Inability to follow the language used by the
teacher
7. Poor auditory discrimination
8. Inability to correctly report school experiences
to parents
9. Restricted vocabulary
10. Excessive use of slang and idiomatic expressions
11. Utilization of poor grammar
16
12. Limited experiences to share with classmates
13. Inability to adequately report experiences to
classmates 20
Many programs are being developed to meet the needs
of the disadvantaged child. Present programs for disadvan-
taged young children do not differ significantly from what
have always been considered good early childhood educational
practices. It is the use of new techniques and new materials
that is playing an important role.
A program for the prevention of academic failure of
children from disadvantaged urban areas has been undertaken
by the Institute for Developmental Studies, under the direc-
tion of Dr. Martin Deutsch. The Institute is a research
unit of the Department of Psychiatry of New York Medical
College. It was argued that raising the skill levels of
such children as well as helping them to learn how to learn
might enable them to learn to cope more easily with the cur-
riculum offered them in early school years.
The above program was designed to explore the value
of an enriched nursery program stressing particular areas of
20pre2aring Teachers of Disadvantaged Young Children,
Summary of a Conference of N.D.E.A. Institutes for Teachers
of Disadvan~aged Youth, Bernard Spodek, ed., 0iashington,
D.C.: National Association for the Education of Young Chil-
dren, 1966), pp. 121-122.
17
intellectual functioning as well as the school orientation
and motivations necessary for adequate learning.
Development of self-image was reinforced by use of
Negro and white dolls and use of full length mirrors in the
doll corner. Pictures of children with varying skin colors
were hung in the classroom, books about Negro children were
read, and snapshots of the children themselves in their
1 d f 1 t · ·t· 21c assrooms were use or anguage ac ~V1 1es.
In continuing to elaborate on possible solutions
offered by educators, Bloom has four recommendations to
upgrade the nursery school for disadvantaged children: 22
1. Nursery schools and kindergartens should be
organized to provide culturally deprived children
with the conditions for their intellectual develop-
ment and the learning-to-learn stimulation which
is found in the most favorable home environments.
2. A national commission composed of teachers and
other specialists should be created to co-ordinate
and to develop curricular guidelines, materials,
and methods for this special type of nursery school
l{indergarten.
21 (Fred M. Hechinger, Pre-School Education Today New
York: Doubleday and Company, Inc., 1966).
22Benjamin S. Bloom, Davis Allison, and Robert Hess,
Compensatory Education for Cultural Deprivation (New York:
Holt, Rinehart and Winston, Inc., 1965).
18
3. The teachers for this new type of nursery school
kindergarten should be carefully trained for the
very specific set of tasks they must assume. Es-
sentially, these teachers should be trained to
do fo~ many children what many good parents do
for a small number of their own children.
4. The parents must be sufficiently involved in
the nursery school kindergarten to understand its
importance for their child and to give support
and reinforcement to the tasks of these special
schools. TIle parents should be so committed to
this type of school that they are willing to do
everything possible to insure the continuity of
the child's school experiences.
Symonds has said that every child needs an opportunity
to tryout, in fantasy-like play, methods of meeting emotional
needs. 23
This can be said to be one of the many possible solu-
tions to some of tl~e .~ctOI"S deterring the learning process
of educationally disadvantage? children especially in the
area of self-concept.
In an experiment by Carlton and Moore with low socio-
economic children, eighty-five percent being Negro, signifi-
cantly greater gains in reading were achieved through the
23percival M. Symonds, The Ego and the Self (New
York: Appleton-Century-Crofts, 1951), p. 10.
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use of classroom self-directive dramatization of stories
which pupils selected and read than through the use of
methods involving the traditional techniques of the basal
readers in small groups or in the ~ole class. 24 There was
also evidence to indicate that through the use of self-
directive dramatization favorable changes occurred in the
self-concept of the children.
Another program that attempts to meet the challenge
of educating the disadvantaged is that of bettering reading
through volunteer reading tutors. Schoeller and Pearson
found statistically significant results were obtained in
improving pupils' attitudes towards reading, school, and
themselves through the use of tutors. 25
Conceptual development and language development are
inseparable when dealing with the young disadvantaged child,
who initially does not receive the language experiences that
facilitate conceptual growth. One such successful program
dealing with this type of growth was the Finley School Pro-
gram instituted by Froelich. 26 The program did not deal with
24Leslie Carlton and Robert H. Moore, "The Effects of
Self-Directive Dramatization on Reading Achievement and Self-
Concept of CuItt;1rally Disadvantaged Children, tT The Readi11g
Teacher, 20 (November, 1966), 125-130.
25Arthur 'v. Schoeller and David A. Pearson, II Better
Reading through Volunteer Rea,..:,ing Tutors, n The Reading Teacl1er,
23 (April, 1970), 625-630.
26Martha Froelich, Florence Kaiden Blitzer, and Judith
vI. Greenberg, "Success for Disadvantaged Children," The Reading
Teacher, 22 (Octob~r, 1967), 24-32.
" ..._ .. _.............-:_9 _
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any single learning theory or method of beginning reading
instruction--linguistic, language experience, si~ht, phonic-
word, basal or individualized; but was pragmatic and eclectic.
However, the program did concern itself with ways of changing
teacher attitudes and classroom procedures with respect to
the so-called "slow learners" and "discipline problems" in
order to build a classroom climate that fosters success.
~Iany programs are being developed in order to meet the
needs of the disadvantaged child. Present programs for dis-
advantaged children do not differ significantly from what
have always been considered.good educational practices. It
'is the use, more or less, of new techniques and new materials
th~t is playing an important role.
----~
CI-IAP'rER III
ATTEMPTS TO MEET THE PROBLEM
90als of the Developmental Program
In looking at the tables in the Appendix of this
source it can readily be seen that most of the seventh grade
students at 'veIls Street Junior High School are seriously
retarded in reading by Durrell's standards.
In the assessment of these students both the verbal
and performance score from the Lorge-Thorndike Achievement
test were used.
Throughout the program to be instituted it is sug-
gested that all phases of reading be introduced more gradually
than for the average child.
Books for the student should be easy enough to assure
successful reading, yet not so simple that they offer no
challenge. Independent work should be considerably easier
than that which is studied during the class period.
The ultima'te goal of tl1.e proposed reading program is
to foster maturity in the students. The following charac-
teristics can be used as a criteria or guideline for measuring
this trait in the student:
21
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1. He will have mastered the essential techniques
of word ident~fication.
2. His vocabulary will be clear and precise.
3. His comprehension will be sufficient to meet
any reasonable challenge as shown in reading
sentences, paragraphs, and longer passages.
4. 'Vhen required he will be able to study, to draw
conclusions after thinking things over, to locate
and evaluate information on a topic, or to apply
other comprehension and study skills.
5. He will be a versatile reader. He will realize
that effective reading is rapid reading in some
situations and slow, analytical reading in others.
6. He will demand of himself that he unqerstand what
he reads instead of being satisfied with inade-
quate or partial understanding. He rereads with
a purpose that he recognizes and accepts.
7. Because good reading is thoughtful reading he
will have learned to interpret, to evaluate, and
to reflect upon what he reads. Reading for him
has become a matter of thinking.
8. His reading interests will be extensive and varied.
Because interests supply d~ive, he has formed
the habit of reaching out and diversifying his
reading interests into ever new lines.
23
9. His taste and appreciation will have developed
along desirable lines. He can discriminate what
is good from what is not good and really prefers
the good.
10. He realizes that his personal and social adjust-
ments can be promoted through self-reliant and
discriminating interpretation of what he reads.
11. His skill in oral reading has reached a level
that permits him to convey information and give
pleasure when reading aloud.
12. He has built the foundations essential for developing
future maturity in reading.
Description of the Developmental Program
One of the most common arrangements in Wells Street
Junior High School is for the English teacher to teach reading
as a part of or taking the place of an English course. Such
instruction may be offered for a full semester.
Another cornmon arrangement is one in Wl1ich one teacher
devotes his full time to the teaching of reading. Such an
instructor has the title of "Reading Specialist".
If the reading specialist teaches remedial or develop-
mental reading, his first step is diagnosis. After he finds
the instructional level of the students he then will probably
follow a carefully formulated sequential reading program.
The following program was formulated for use in reading
as well as content area subjects. The program will reach
24
its expected goal if it is uSC~ both as a guide and check-
list.
Wells Street Junior High (7th Grade)
Outline of Reading Skills - General
I. Vocabulary development
A. Word discrimination skills
1. Oral vocabulary
2. Sight vocabulary (visual perception)
3. Hearing vocabulary (auditory perception)
B. Word Attack Skills
1. Phonetic Analysis and Ear Training Skills
a. Consonant Sounds
b. Recognizing phonetic elements
c. Recognizing consonant blends
d. Knowiri~ long and short sounds of vowels
e. Recognizing vowel combinations
f. Recognizing vowels with r
g. Recognizing rhyming words
2. Structural Analysis
a. Recognizing base words in derived words.
b. Omitting first or last letter to make a
new word
c. Recognizing compound words
d. Finding a little word in a longer word
e. Dividing words into syllables
f. Recognizing contractions
3. Contextual Analysis
a. Root words (l4/ords tli.at cannot be divided)
b. Root words plus endings
c. Compo~J:'ld \vords




c. Vowels, accent, guide words




5~ Word Building Skills
a. Forming plurals by: adding s, es, ies
b. Adding: ing, ed, y, er, est, ly
c. Adding commonest prefixes to words
d. Adding commonest suffixes to words
II. Oral Reading development
A. Purposes of
1. Read to illustrate a point
2. Read to anSvler a question
3. I~ead to prove a point
4. Read to show difference in meaning
B. Interpretation of the Material
1. Read for proper phrasing
2. Read for meaning
3. Read for inference
4. Read with inflection
5. Read with proper speed
c. Integration of speech activities
III. Silent reading




B. Visual rather than oral
1. Closed lips
2. Mental concepts
3. Left to right orientation
C. Rate of speed
1. Flexibility








a. Maintain some speed (and, furthermore, also)
b. Weighty idea coming (therefore, consequently)
c. Prepare to stop (as a result, finally)





c. Typography cues (bold face type, italics)
d. Topic sentence placement cue
e. Summation cue
B. Organizational skills
1. Understanding the central thought in a para-
graph I,
2. Find details
3. Recognizing topic sentences
4. Relate details to main ideas
5. Draw conclusions
6. Employ note taking
7. Prepare an outline
8. Arranging events in sequence
c. Reference skills
1. Use of glossary
2. Use of encyclopedia
3. Use of cross references and symbols
4. Use of Reader's Guide
5. Use of indices and appendices
6. Use of graphs, maps, charts, diagrams, symbols,
illustrations, and numbers.
7. Use of table of contents
8. Use of ;,tlases and globes '\
9. Use of kimming to determine usefu~ness of
material
D. Critical Reading Skills







8. Notation of bias and prejudice
27











Use of varied reading rates
a. Acceleration
b. Deceleration















using voc ",~. llary that has
been introduced by teacher.
Learn meaning, pronunciation
and usage through this method.
Abstract words (Democracy,
Prejudice, Liberty)--use
students' own experience to
develop meaning of the words.
Slowest achievers use word'
wheels to cover the basic
words to be recognized.
Multisyllabic words teacher
incorporate word attack skills
if not known.
Teachers read other articles
for discussion of words









Students listen for word
in article including pos-
sible multiple meanings.
Students examine a rele-
vant word that has been
given by the teacher to
determine if there are
clearly recognizable parts
which reveal meaning: pre-
fixes, roots.
The teacher teaches this
inductively to both rapid
and slow learners.
Student acquires and uses
knowledge of letter sounds
to aid pronunciation.
When word is pronounced a-
loud, students should try
to recall familiar sound
and meaning of the word.
Through use of the dic-
tionary they should confil~
both pronunciation and
meaning.
Analyze the structure and
trace words to their origin
to lend interest to word
study and afford insight
into the living nature of
language.
Use word analogies to under-
stand the concept of relation-
ship between terms used.
Gather, organize and interpret
data from books, Reader's
Guide, magazines, charts,
graphs, maps, diagrams, films,
television and radio.
Learn symbolism and special
vocabulary associated with-
reference material.
Reinforce use of table of
contents, index, glossary,
encyclopedia, dictionary,
atlas and globes and the









Develop an awareness of time
sequence, chronological
order, arl,,-, ". arn to follow
directions.
Look for main ideas, de-
tails, and learn correct
and useful notetaking.
Learn to infer meanings from
previous experience.
Learn relationship of ideas
for drawing conclusions.
Evaluate own judgments based
on known facts and opinions.
Form mental images or con-
cepts.
Change the reading rate to
fit the purpose and type of
material.
Learn to master the content
first before rapid rereading
later.
Learn to use mechanical
instruments to increase rea-
ding rate.
Learn to examine the read-
ability level of the ma-
terial insofar as both com-
plexity of language and
difficulty of concepts are
involved so as to adjust the
reading rate.
Attempt to express self
freely in whatever form on
the content of the unit
being studied.
Discuss outside reading done







Learn meanings and pro--
nunciations of special vocab-
ulary and apply word attack
sl{ills.
Continue to develop abstract













Gather, organize and in-
terpret data from books,
Readerrs Guide and magazines.
Reinforce use of encyclo-
pedias, dictionaries, index,
glossary, and table of con-
tents.
Interpret meanings of words
in relation to meanings of
otller lvords.
Look for main ideas, details,
and learn correct and use-
ful further usage.
Learn to follow colloquial
expressions.
Learn to outline.
Learn of chronological order,
sequence of events, and cause
and effect relationship.
Look for main ideas, key
words and phrases in reading
selection.
ook for multiple relation-
bhips among meanings of the
word.
Locate important details
which support main ideas.
Learn to form mental images
or concepts from the details.
Learn to infer meanings and
relate to previous know-
ledge.
Learn relationship of ideas
and their relevancy.
Learn to make own value
judgments.




Learn meanings and pronuncia-
tions of special vocabulary,
e.g. amoeba, tonsilectomy,
and carbonation.




4. \ Rate Adjustment
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Gather, organize and inter-
pret data from books, Reader's
Guide, magazines, charts,
graplls, maps, diagrams, films,
symbols, radio, television,
experiments, and research.
Gain familiarity with library
procedure and use of index,
glossary, encyclopedia, dic-
tionary, and table of con-
tents.
Learn to follow directions
and use a step by step pro-
cedure.
Learn to locate important
details which support or
lead to main ideas.
Learn main ideas, key words,
and phrases in reading.
Learn relationships, their
accuracy and relevancy.
Learn to ;l.Llalyze and eval-
uate material for its true
intent.
Practice discriminating be-
tween general laws, princi-
ples, axioms, theories, facts,
superstitions and beliefs
and practices.
Learn to master content for
success in science.
Learn to draw conclusions.
Change reading rate or
speed to fit purpose and
type of material.
Learn to understand the







Learn meanings and pronun-
ciations of special vocabu-
lary (triangle, multiplica-
tion, integrat~on and axiom).
Learn to use symbols and
their concepts and meanings.









Gather, organize and inter-
pret data from books, Reader's
Guide, magazines, charts,





Gain familiarity with lib-
rary procedure and use of
index, glossary, encyclope-
dia, dictionary, and table
of contents.
Learn to follow directions.
Use a step by step procedure
or problem solving approach.
Look for words or phrases
which lead to completion of
the problem.
Locate important details




Learn to make inferences
and generalizations; look
for relationships between









draw inferences and make
applications.
Read slowly and thoroughly.
Reread for clarity, purpose,




On the basis of the findings of this study, it was
concluded t~at there is an obvious need to implement the
program instituted in this paper.
It wa$ not unexpected that the population of this
junior high in grade seven was markedly skewed toward
lower than average I.Q. and reading achievement. It was
more than a casual occurence in all the literature examined•
.Although there are wide reading-ability spans in
every normal classroo~ individualized reading should be used
as much as possible with the grossly retarded child in
reading. 27
It has been suggested by this source that in individ-
ualizing reading each of the special subject teachers should
teach reading skills needed along with the subject matter in
his or her particular field.
27Dr • George D. Spache, IlOrganizing Reading Instruction
in the Classroom," 1 6 Mar uette Universit S rin Readin
Conference, (Milwaukee, Wisconsin, ~arch 20, 19 9 •
33
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The program formulated in tIlis paper has relied
heavily on the fact that special reading skills are used in
different subject matter fields. Special skills needed in
the areas of mathematics, language arts, social studies,
and science were examined. Those skills that were found
relevant to the subject being examined were included in the
skills outline for that particular subject.
There were, also, those skills which are used in
common when reading any kind of material. It was found that
many of the students were lacking in those skills so a
general skills section was outlined at the beginning of the
program as a checklist or a source of teaching.
~larked improvement in reading comes about not simply
as a result of incidental teaching but by direct and guided
instruction. It was with this thought in mind that the
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APPENDIX
Scattergram Based on Lorge-Thorndike I .• Q.~ and Iowa Test of Basic Skills














1 7 6 5 1
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1 2 13 10 2
17 39 18 1


















Scattergram Based on Lorge-Thorndike 1.2.. and Iowa Test of Basic Skills
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3 6 7 4 1
4 14 11
1 19 49 12
3 14 32 1
1 2 8 10
1 2




Scattergram Based on Lorge-Thornd{ke I.Q~· and Iowa Test of Basic Skills















1 1 7 9 1
2 19 8 1.
1 23 33 19 1
3 14 23 10
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